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CHAPTER ONE: THE BULLY PORTRAIT  
 

When people hear the word "bully", they usually visualize a child in the schoolyard 
intimidating another child into giving them their lunch money but, as we will discover, bullying 
comes in many  different forms and is very prevalent in all of society. The following story 
reveals the frequency and intensity of childhood bullying: 
 

As many as 8 percent of schoolchildren miss a day of class monthly for fear of being 
bullied.      And in a nationwide survey, 43 percent of children said they were afraid to 
go to a bathroom for  fear of being harassed. Bill Head of Marietta, GA, knows those 
fears too well. His son Brian endured bloody noses, broken eyeglasses, and cutting 
remarks about his weight for  years.  "I figured it was normal kid stuff,"  Head says.   
But then one day in 1994, Brian, then 15, walked   into a classroom, waved a gun 
around, and shot himself to death.i

 

 
Brian was a bully. His story reveals a critical element in the bully portrait: the fact that 



3 
 

the workplace,  these unhealthy bullies thrive even more so.   They are perceived as intelligent, 
significant contributors   and aggressive managers, tolerated because they continue to achieve the 
organization's goals.vi   When    they achieve their goals, these bullies are reinforced to continue in 
their unhealthy behaviors. Until our schools and workplaces acknowledge their bullies and 
refuse to
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will continue to have unhealthy bullies emerging as the "survival of the fittest". 
The second type of bully is the reactive bully.   In the story of Brian Head, we see an 

example of      a reactive bully.   The reactive bully may be a victim at home and a bully at schoolvii  

or, as in Brian's case,    a school victim turned avenger. 
Both the proactive and the reactive bully may escalate  minor  conflicts;viii  however, there 

are several behavior characteristics that distinguish a reactive bully from a proactive bully.  A 
reactive bully  has faulty perceptions of the provocation, often blaming or accusing another of 
hostili
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Power
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unprovoked anger, using extremely aggressive behavior with the direct intent to cause harm.xxiv 

These forms of aggression are what we see in the manifestation of a bully's anger. 
Rage is our second category of destructive anger. The following quote from Daniel 

Goleman's book "Emotional Intelligence" defines rage and the biological process that
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and  neglect  are also strong indicators of aggression. In a recent study of the national incidence of 
child abuse and neglect, they reported almost 750,000 cases of abuse, but 900,000 case of 
neglect.xxxii
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Researchers have also found that those parents who are authoritarian, permissive, or 
uninvolved are likely to have children who are aggressive and socially  incompetent..."xxxiii  Not  
only  do  these parenting styles increase aggression, but they also reinforce a child's negative 
behavior. "...parents use harsh punishment and mainly pay attention to their child's negative 
behaviors and ignore the positive     ones and are unintentionally encouraging aggression."xxxiv

 

 
Social Development 

"Social Development involves learning how to have positive relationships with other 
people. It begins in infancy, when babies respond to the familiar voice, smell, and touch of the 
important people in their lives. These first rewarding experiences support toddlers as they learn to 
play alongside each other. Preschool children learn to share, cooperate, take  turns,  compromise  
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the amygdala can trigger an emotional response before the 
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cortical centers  have  fully understood  what is  happening."xlii  For anyone in conflict, including 
the bully, an emotional response is the first response. 

The second factor in a bully's emotional underdevelopment is the lack of empathy. 
Empathy is defined as, "...the ability to imagine and understand other people's feelings without 
their having to tell     you how they feel."xliii "In 1920, Psychologist E. B. Titchener used the term 
`empatheia, feeling into', to describe the ability to perceive the subjective experience of another 
person. Titchener's theory was that empathy stemmed from a sort of imitation of the distress of 
another, which tends to evoke the same    feeling in oneself."xliv Lack of empathy is known as 
affective blindness. 

Affective blindness is where part of the brain did not develop enough to allow someone 
to feel connected to other human beings.xlv Affective blindness is evident in the 
underdevelopment of the biological response and the underdevelopment of the learned 
behavioral responses in bullies.   A child,    or an adult, with affective blindness lacks the 
capacity to be connected to other human beings and, therefore, is unable to show empathy 
toward others. 

In addition to emotional mind and affective blindness, bullies lack self-control. Self-
control is a highly underrated concept that contributes greatly  to  the  bully's  portrait  and  their  
emotional development. In today's society, it frequently appears to be where the largest gap in 
our emotional development exists. In a world where our needs can  be  immediately  met,  self-
control has  become  a harder skill to develop and find useful. "Self-control is the ability to tell 
right from wrong and behave in ways that society considers appropriate. Children who have  self-
control  experience  emotions  and impulses, and then think before speaking or acting. Self-
control allows children to make decisions, solve problems, cooperate with others, and follow a 
few simple rules. These are important skills for  young children because they will be used in 
school, on the job, and throughout life.   Even adults struggle to   control how they respond to 
feelings and impulses."xlvi Self-control is therefore  critical  in  how  an individual reacts in 
conflict. One research study emphasized this through the "Marshmallow Test".xlvii

 

In this study, four-year-old children were made the following proposition, "If  you'll  wait  
until after he runs an errand, you can have two marshmallows for a treat. If you can't wait until 
then, you can have only one, but you can have it right now."xlviii     Researchers examined the same 
children 14 years       later and found that "The emotional and social  difference  between  the  
grab-the-marshmallow preschoolers and their gratification delaying peers was dramatic.  Those 
who had resisted temptation at   four were now, as  adolescents, more socially competent:  
personally  effective, self-assertive, and better able to cope with the frustrations of life."xlix

 

The bully's emotional underdevelopment is characterized by this lack of self-control; their 
reactions are based on the emotional mind and by their lack of empathy. This emotional 
underdevelopment is reinforced by the bully's cognitions. 
 
Cognitive Development 

Bullies thinking patterns are distorted; they see the world through paranoid lenses, seeing 
threats where none exist.l  It is this cognitive underdevelopment, that is the bully's fifth 
motivational factor. 
There are two concepts that contribute to a bully's distorted thinking: perception and justice. 
Perception 

In any conflict, perception plays a critical role but in the bully-victim conflict  the  bully's 
distorted perception makes the conflict hazardous.  "Perception is the process of assigning 
meaning to   the things we see."li A bully's perception is distorted by social blindness and 
depersonalization of the victim. 

Social blindness is defined as the bully's inability to perceive themselves correctly in 
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social situations. This means that bullies do not process information accurately; they make 
unrealistic judgments about the intentions of other people. Most often they attribute the 
intentions of others as 
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being hostile and, therefore, the bully is justified in seeking revenge.lii
 

In addition to social blindness, the bully perceives their victim through a process of 
depersonalization. Depersonalization manifests itself through  a  lack  of  concern  or  hatred  
towards another and is fundamental to the bully-victim interaction. "When we depersonalize 
others, we fail to see their individuality, their humanity and treat them in an impersonal way. If 
empathy is the  enemy  of violence, depersonalization is its ally.  The more we are able to create 
psychological distance between us  and others, the more likely we are to commit acts of violence 
and aggression against them."liii Depersonalization occurs by the labels and stereotypes we create 
and depersonalization, in turn, affects      the way we behave toward those we have 
depersonalized.liv These  perceptions  are  a  critical  influence when a bully seeks justice. 
Justice 

A bully's behavior is motivated through perceived injustice and creating justice. 
Perceived injustice is a strong motivator for bullies and acts as a filter to all interactions. "An 
individual with perceived injustice often blames others for their troubles, is a habitual 
complainer, believes people   are out to get them, and has difficulty accepting responsibility for 
their action."lv

 

Perceived injustice and the desire to restore equity is one of the strongest motivators for 
the reactive bully. Perceived injustice is when a bully feels exploited and this motivates the bully 
to restore justice, changing the equity balance of the  relationship.lvi  Perceived justice is achieved, 
for both the reactive and proactive bully, by devaluing their victim which in turn justifies their 
actions.lvii

 

Researchers have designed a cognitive model that evaluates this phenomenon of bringing 
justice,   by whatever means.lviii The following seven steps define this process: Perception 
Assessment, Moral Judgment, Affective Disposition, Anticipation, Apprehension, Perception 
Assessment, Response to Outcome/Emotion, Moral Judgment. 

This model emphasizes perception, emotion and empathy - all of which are distorted or 
underdeveloped in the bully.   Therefore, as a bully proceeds through this cognition process, the 
results    will always create a moral judgment based on misperceptions and a lack of empathy, 
which reinforces in  the bully's mind the concept that this behavior is an appropriate means to 
the end. 
 
Reinforcement 

Reinforcement occurs when a bully's behavior is reinforced by their ability to achieve their 
goal through their behaviors.  Victims reinforce the bully by giving them their lunch money, 
showing distress  and exhibiting no retaliation. This materially, and psychologically, rewards  the  
bully  and  teaches  the bully that these tactics work. B.F Skinner, the father of conditioning and 
Reinforcement Theory, defines Reinforcement Theory as the following:  "Reinforcement...is any  
event  that  increases  the  likelihood  of the response that it follows."lix The power of this double 
reinforcer should not be underestimated in the bully's maintaining their subsequent bullying 
behavior.lx

 

 
Propensity for Violence 

Like the moth's attraction to the flame, a bully's propensity for violence can also be 
deadly. A  bully's propensity for violence is demonstrated by their aggressive  behavior  in  
conflict  but  is,  also, greatly influenced by the violence he or she experiences through television, 
movies, video games and the actions of their heroes.   These images of violence only work to 
further desensitize the victim for them      and increase their aggression, making the bully even 
more destructive in conflict. 

"American Psychological Association estimated that the average 13 to  14  years  old  
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pupil  has seen over 100,000 acts of violence on television of which approximately 8,000 were 
murders. The same report also stated that the average children's cartoon has an act of violence 
about once every 15 seconds,      a figure which can increase by by
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staggering, but do they support desensitization? Research says yes. 
In a 1988 study, researchers Daniel G. Linz  and  Edward  Donnerstein  studied  the  

effects  of horror movies on young men. "They divided male students into four groups.  One  
group  watched no movies, a second watched nonviolent, X-rated movies, a third watched 
teenage sexual innuendo movies,   and a fourth watched the slasher films Texas Chainsaw 
Massacre, Friday the 13th Part 2, Maniac, and Toolbox Murders. All the young men were placed 
on a mock jury panel and asked a series of questions designed to measure their empathy for an 
alleged female  rape  victim.  Those  in  the  fourth  group measured lowest in empathy for the 
specific victim in the experiment  -  and  for  rape  victims  in general."lxii Desensitization is only 
one consequence of the influence  of  violence.  Research  studies revealed another critical 
finding: Aggression is increased in already aggressive individuals after they watched violent 
television or films.lxiii

 

"Television is particularly strong influence, in 1991  surveys  indicated  that  237  million 
Americans had daily access to television programs.  Their televisions were on between four and 
eight   hours each day and so the potential for mass influence is massive."lxiv    This influence is of 
concern when     it comes to violence viewed on television. A study was conducted by Wendy 
Josephson, a social psychologist, who found that "...boys who watched an exciting, violent film 
clip were more likely to act aggressively in a game of hockey afterwards than those who simply 
watched an exciting car chase. The boys who were most affected were those who were rated by 
their teachers as being characteristically aggressive anyway.  In other  words, the children who 
were already aggressive by  nature  were the ones who were most influenced by  the  violence  
that  they  witnessed."lxv  Movies, too, play an integral role in the presentation of violence. After 
seeing the movie,  The  Deer  Hunter,  35  young  men  committed suicide by playing Russian 
roulette.lxvi

 

 
CHAPTER TWO: VICTIM PORTRAIT 

 
Sally was a twenty-nine
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encourages the bully   and therefore establishes an assurance of continued victimization.lxviii The 
following is an example of a passive/submissive victim: 
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Robbie presented as a classic passive, submissive victim when he was first referred. At 
the age of 12 he had already been hospitalized three times because of violent attacks on 
him. His parents, themselves quiet, passive but anxious people, pleaded with us to make 
him more assertive. 
Apparently he would not defend himself in any way and had been heard to thank the 
bullies for    not hurting him worse.   They were so disgusted by him that they spat on 
him.   Robbie cried    



17 
 

associated with an internalizing composite. These victim behaviors are as follows:lxxiii
 

�ƒ appearing discouraged or depressed; not showing joy or gladness at a happy occasion; 
�ƒ remaining alone or isolated; withdrawal from or avoidance of social contacts; 
�ƒ becoming easily upset; 
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�ƒ having difficulty sleeping; 
�ƒ showing a strong fear of rejection; 
�ƒ showing 
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of self -  
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assertiveness. His behaviors were acts of aggression, rather than assertion. 
By looking at a victim's pillars of self-esteem, we can see how the concepts of self-

acceptance, self-responsibility and self-assertiveness are pillars a victim should possess prior to a 
conflict. If already weakened before a victim interacts with a bully, these pillars will crumble. 
"Positive self-
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When in social interactions, victims do not initiate conversations nor attempt to persuade 
verbally.  Child victims spend time in passive play, playing parallel to their peers rather than 
with 



22 
 

them.
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the attitudes, coping behaviors and personal strength that you see in people who manage 
adversity and adjust well to the changes demanded of them by their  life  circumstance."xcv  Lack 
of resiliency is exhibited in the victim's inability to end this destructive conflict. 
 

In 1984 Emmy E. Werner developed traits of the Resilient Personality:xcvi
 

�ƒ Proactive rather that a reactive or passive approach to problem solving. 
�ƒ Construct their experiences in positive and constructive ways. 
�ƒ Are good-natured and easy to deal with; as a result, they gain other people's positive attention. 
�ƒ Coherence - a belief that life makes sense and that one has some control over what happens. 

 
Each of these four traits are lacking in the victim's  portrait.  Through  poor  interpersonal 

problem solving patterning, the victim learns the passive approach to problem solving. As a 
result of the internalizing composite's low self-esteem, fear and depression, they construct their 
experiences as failures. A victim is socially under-developed and socially withdrawn and 
therefore gains no positive attention. The victim sees life as confusing and out of control. 
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in  their communication and their conflict management styles. It is these communication patterns 
and choices of 
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conflict behaviors that create the bully-victim destructive conflict spiral. 
 
Communication Styles 

Communication is the essence of conflict expression; communication exchanges make up 
the conflict  episode.c   In any bully-victim interaction the dysfunctional communication behaviors 
produce   the conflict. Communication is the medium by which conflict occurs; it acts in three 
ways.ci

 

�ƒ Communication  behavior  creates conflict. 
�ƒ Communication  behavior  reflects conflict. 
�ƒ Communication is the vehicle for the productive or destructive management of conflict. 
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personal antagonism toward the partner as well as disagreement. 
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�ƒ Hostile Questioning - Directive or leading questions that fault  
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all strategies. 
Thus, the choice of accommodation is almost pre-destined based on the victim's individual 

characteristics. The inevitable choice of the accommodating style for the victim is disastrous, since 
once 
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these two styles are combined, the conflict's momentum is in favor of the bully. 
More important than the individual's conflict style is the interaction of the two conflict 

styles. Competitive and accommodating are conflict styles on the opposite ends of the continuum. 
While the competitive style is high in the use of aggression and low on cooperativeness, the 
accommodating style is low in aggression and high in cooperativeness.cxiii      This dynamic 
establishes their dysfunctional pattern       of interaction and is reflected in their behaviors.  Each 
tactic used by the bully is followed by a single   choice from the victim which accommodates the 
bully's position.  If the bully uses a prescriptive tactic,   such as a demand or threat, the victim 
responds by accommodating that  demand  or  changing  their behavior in response to the threat. 

Although competitive and accommodating conflict styles can be styles used in  
productive conflict, in the bully-victim conflict they are destructive. These styles become 
destructive as a result of  the harmful abuse present 
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pushing, hitting, teasing, taunting, mocking and threatening  and  intimidating (Farrignton, 1993; 
Always, 1991). Indirect bullying refers to social isolation, social ostracism, 
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other  females  are  particularly  dependent upon having good relationships, this form of bullying 
is very effective.cxxvii Gender is one indicator in 
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form of incivilities, intolerable behavior, interpersonal sources of job stress, and  workplace 
aggression. Her research resulted in labeling these behaviors and defining emotional abuse as 
"...hostile verbal and non-verbal behaviors, independent of racial or sexual content, directed at a 
person to gain control over, even subservience from that person."cxxxv

 

 
Keashly's Dimensions of Emotional Abuse are as follows:cxxxvi

 

1. Emotional Abuse can include verbal and physical expressions. 
2. Pattern of repeated behaviors. 
3. Emotional Abuse behaviors are unwelcome, unwanted, unsolicited. 
4. Emotional abuse violates standards of humane treatment, moral obligation, ethics. 
5. Emotional abuse behaviors cause harm. 
6. There is intent or an ability to control. 
7. Power differences. 

 
Through Keashly's research we can see a direct correlation with bullying behavior, as 

specifically designated by the intent to cause harm, use of power over, verbal and physical 
expressions of violence      and moral violations. Victim-avenger and mobbing are two forms of 
bullying that have created a new destructive twist on these classic bullying methods. 
 
Victim-Avenger 

Bullies who perceive injustice may begin to create fantasies of retaliation. Some reactive 
bullies may pursue the pathway of violence from victim to avenger.cxxxvii   "The revenge motif 
allows bullies to   hold a very favorable attitude toward violence and the use of violence, or other 
forms of aggression to  solve problems. This short-term problem solution is a rudimentary 
reinforcer for subsequently refined bullying behavior, whereby the bullies come to believe that 
aggression is the best solution to solve problems whether they are of a complex nature or 
not."cxxxviii
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of 
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bullying and has developed several components to use in understanding this phenomenon:   The factors    
of mobbing, the typologies of mobbing behaviors, the five phases of mobbing and the degrees of 

mobbing.cxliii    Leymann's factors of mobbing describe specific bullying behaviors that commonly 
appear     in the workplace. 
 

Factors of Mobbingcxliv
 

�ƒ Assaults on the dignity, integrity, credibility, and professional competence of employees. 
�ƒ Negative, humiliating,  intimidating, abusive, malevolent, and  controlling  communication. 
�ƒ Perpetrated by one or more staff members -"Vulturing" 
�ƒ Portraying the victimized  person as being at fault. 
�ƒ Engineered to discredit, confuse, intimidate, isolate, and force the person into submission. 
�ƒ Not recognized, misinterpreted, ignored, tolerated, encouraged, or, even, instigated by the 

management of the organization.  
 

From these factors of mobbing Leymann has created five categories of 45 bullying behaviors. 
They are as follows:cxlv

 

 
First Category: Impact On Self-Expression and the Way Communication 
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or prolonged mental and/or physical disability, and has difficulty re-
entering  the workforce. 

 
Third Degree: 
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boxing opponent, Evander Holyfield.  Also, our  nightly news often relates cases of domestic 
violence committed by sports heroes and stars.clx
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�ƒ Unethical Activities 
�ƒ Downsizing, Restructuring,  Mergers 

In this environment values become distorted. The following list shows how these cultural 
values become distorted into the toxic behaviors of a bully:clxx

 

Trait Exaggerated Trait 
Competitiveness. �‡ Ruthlessness. 
Success Oriented �‡ Climb the ladder, by stepping on others. Measured in 
$. Individualistic �‡ It is your choice to go if you don't like it here. 
Direct and Practical �‡ Sacrificing individuals for the bottom line. 
Efficient �‡ Efficient doesn't mean open 
communication. Hard-working. �‡ Too dedicated may be seen 
as a threat. 
Antagonistic  �‡ If you don't like it here go somewhere 
else. Innovative �‡ Creating change can create unrest. 
Direct interaction �‡ Personal attacks. 
No Relationships �‡ Workforce is a means to an end. 
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deserve.  "It is probably the fact that victims  are often not liked by other children that leads to 
the circumstances whereby they are not supported 
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against bullies."clxxvi
 

The second study, Atlas and Pepler,clxxvii found that "peer involvement may be a salient factor 
that perpetuates and sustains bullying interaction whether or not peers become active 
participants."clxxviii In addition, "Even when teachers are aware of bullying, they may do very little to 
intercede."clxxix

 

Observational research on bullying on the playground revealed that peers were present in 
85%        of the bullying episodes and only intervened to stop bullying in 11% of those episodes 
(Craig, 1993).     Peers may inadvertently reinforce the behavior by not  reprimanding the  bully,  or  
they  may  be  drawn into the interaction to participate actively (Craig, 1993;  Olweus,  1978;  
Tattum,  1989).  On  the playground, peers were actively involved in two thirds of the bullying 
episodes (Craig, 1993), suggesting that peers may be pressured to get involved in the interaction for 
fear that they too may be victimized (Tattum, 1989). From a social ecological perspective, 
the assessment of bullying must also include the  
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for an entire lifetime. 
In this chapter, we will examine the sources of the victim's and the bully's maladaptation, 
reveal 
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the algorithms established between the bully and victim, analyze the similarities between school 
bullying and workplace bullying and show how each of these factors is instrumental in the 
maladaptive cycle. 
 
Victim's Maladaptation 

"Many of the regular victims of childhood bullying are able to set aside their experiences 
and develop normal social skills for life as adults.  It is also clear that many do not.
 ........................................................................................................................... Severity 
and 
frequency of bullying during childhood are obvious factors which strongly correlate with 
later submissiveness to dominant and aggressive individuals during adulthood.
 .................................................................................................................. Childhood PTSD 
is 
known to have significant influence on adult social behavior and may well act to predispose 
individuals in adult life to block effective responses against would-be bullies."clxxxii

 

 
Researchers are now investigating unresolved childhood Post Traumatic Stress Disorder 
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�ƒ 
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own lives...."cxc Guilt frequently resurfaces in the adult victim when it bridges the past childhood 
victimization with their current adult victimization. The effects of this  guilt  are  tremendous.  
The victim's guilt for not being able to handle the bully may cause the adult to feel and behave 
like a child again. This guilt triggers the self-destructive behaviors of self-pity, anger and the 
expectation of the  worst, thus perpetually repeating the past. 

The workplace itself nourishes this guilt.  Most adults identify bullying as a child's 
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hammer a nail into 
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bully-victim interaction. 
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Bully-Victim Conflict Algorithms 
"Increasingly, researchers view bullying and victimization less as the products of individual 

characteristics of bullies and victims separately and more as the manifestation of a unique 
interaction."cciv Algorithms represent this manifestation of the bully's and victim's unique interaction. 
Although we 
have already discussed patterning and reinforcement of the bully-victim conflict, we can take 
this concept a step further when we examine it as algorithms carried from childhood to 
adulthood. 

Algorithms are patterns stored in our brains. Algorithms are created when we store an 
idea alongside memories of familiar situations.ccv We use algorithms everyday - "...where 
predictable events occur and we need to make a similar response each time".ccvi   In the bully-
victim interaction, algorithms   are patterned responses learned and anticipated by the bully and 
the victim. 

"Watt and Hare believe in theories of childhood patterning. They maintain that how a 
person  learned survival skills and developed their own coping mechanisms as a child, how they 
learned to deal   with shame and abuse in their developmental years will influence how they will 
manage to stand up to an abusive situation at work, or,...become abusers themselves."ccvii 

Algorithms emphasize the influence of learned behavior patterns, specifically as combined 
behaviors in the form of interactions. Once a victim encounters a bully, or a bully identifies a 
victim, their dysfunctional  behavior  patterns  learned  in childhood will resurface as adult 
survival skills and coping mechanisms. It is this natural reaction, rather than a response, which 
ensures the bully-victim destructive cycle's destiny.  "We cannot control what   comes into our 
lives. We can control whether we react or respond. Reaction is the emotional reflex. 
Response requires thought."ccviii

 

 
From the Schoolyard to the Boardroom 

The strongest evidence that supports the bully-victim destructive conflict cycle is the 
similarities we find when we compare a bullying incident at school to one at work. 
 
Case One 
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workers who got the job done and were available to work extra hours, unlike Jim, who had a 
family to spend time with.  Jim was advised to find another job, which he   did. He said that 
it was the best day's work he had ever done in his life to leave that company. 
He explained that he felt the bullies were rewarded, even approved of and that their 
behaviour 
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